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Introduction
Purpose of District Writing Prompts

On September 26, 2007 the Chicago Board of Education approved amendments to the Elementary Promotion
Policy (Board Report # 07-0926-P01) which requires that 8th grade students demonstrate proficiency in Writing
as a condition for promotion. The policy states that students must have a “C or better” report card grade in
Writing for the academic year or pass a District Wide Writing Assessment (DWWA). Requirements of this
policy are not applicable to English Language Learners or students who do not take ISAT.

This portion of the policy went into effect in Fall 2008 and there will be no significant changes for the 2009-
2010 school year. The policy includes the District Writing prompts and Writing grade along with a secured
District Wide Writing Assessment (DWWA) in the spring for grade 8 students.

Grade 7 and 8 students will be expected to complete three Writing prompts representing the types of Writing
assessed on ISAT (Narrative, Persuasive and Expository). These prompts will be locally administered during the
Benchmark Assessment testing window and scored by teachers three times a year. The three District Writing
prompts will be administered throughout the school year in the following order and on the following dates:

Introduction to District Writing Prompt Writing Handbook

This document contains sample compositions from the grade 7-8 CPS District Writing Prompt administrations.
Included are the scores the compositions received for each feature, rationales for these scores based on the ISAT
Writing rubrics, and the prompts associated with the student responses. These student samples are intended to
give educators a basis for scoring their students’ responses to the District Writing Prompt and to give both
educators and students a sense of what is expected on the ISAT Writing Assessment.

Please note that in order to limit the number of compositions included while providing a sample at each rubric
score point, the samples provided in this handbook often have received the same score for each feature. In
reality, teachers will not find this consistency in all student responses and will often give students different
scores for each feature.

Scoring Rubrics
Each rubric is based on a six-point scale on which the features of Focus, Support/Elaboration, Organization, and
Integration are rated. The Conventions feature is rated on a three-point scale. The Integration score is weighted

(doubled) to reflect the holistic nature of good writing.

ISAT Writing Cut Scores

Academic Below Standards Meets Exceeds
Warning
Grade 8 6-14 15-20 21-27 28-33

Additional Information

Please contact the Department of Student Assessment for questions about ISAT or District Writing prompt test
administration. Please contact the Office of Reading and Language Arts at (773) 553-3550 for all other
inquiries.




ISAT Writing Rubric — Grade 8 Narrative 10/12/06
Focus Elaboration Organization Integration
6 | * Subjectand vufying event clear and +  All major episodes are developed by specific Marrative structure 1s clear, effective, and Fully-developed composition for grade level
maintained thronghout with the event detail appropriate — sequence of episodes is Clear and purposeful Focus: in-depth,
commented upon by the end of the +  Episodes developed evenly (to the same degree logically presented without gaps balanced Elaboration; sequence of episodes
composition of specificity as approprate) Appropriate and purposeful paragraphing is coherently and cohesively developed
. Clearly sets purpose of composition through | » Considerable Elaboration through multiple Coherence and cohesion demonstrated by throughout the composition
successful introduction strategy strategies (e.g.. points of view/perspective, effective and varied devices (transitions,
»  Reactions are effectively connected to others’ reactions, dialogue, etc.) parallel structure, pronouns, etc.)
unifying event +  Most episodes show significant depth of Paragraph development follows narrative
»  Effective closing which unifies the writing development sequence
+  Word choice enhances specificity All episodes and reactions logically
+  Voice is appropriate for topic. puwpose, and presented and interrelated
andience Varied sentence structure and word choice
produce cohesion
5 |+  Suobject and unifiying event clear and +  All major episodes developed by specific detail Marrative structure 1s clear and effective — Developed composition for grade level
maintained throughout with the event *  Most Elaboration 13 even or balanced sequence of episodes is logically presented All features not equally well-developed
commented upon by the end of the . Some Elaboration through multiple strategies through time without significant gaps throughout the composition
composition (e.g., points of view/perspective, others’ All paragraphs appropriate Depth is evident
®  Clearly sets purpose through effective reactions, dialogue, etc.) Coherence and cohesion demonstrated by
opening or may attempt more sophisticated | «  Word choice may enhance specificity appropriate devices (transitions, parallel
strategy (may not be completely successful) *  Vecice is appropriate for topic, purpose, and structure, pronouns, repetition, etc.)
*  Reactions are relevant to unifying event audience Most episodes and reactions logically
»  Effective closing presented and interrelated
Some varied sentence structure and word
choice produce cohesion
4 |+*  Suobject and unifying event clear and +  Many major episodes developed by specific Narrative structure 1s evident — sequence of Bare-bones-developed composition for
maintained with event commented upon by detail; some Elaboration may be general episodes moves through time with a grade level
the end of the composition s  Elaboration may not be even or balanced beginning, a middle, and an ending with few Simple and clear. presenting nothing more
. Sets purpose through effective opening . Some depth gaps than the essentials
s  Reactions clearly present and appropriate *  Word choice may enhance specificity Meost paragraphs appropriate Limited depth
»  Has closing »  Voice is present but inconsistent Coherence (paragraph to paragraph) and
cohesion (sentence to sentence)
demonstrated with appropriate devices
Coherence may depend on holistic structure
(e.z.. chronology)
May have nunor digressions
Most episodes logically presented and
organized
3 | #  Subject and event clear; may be prompt- +  Some major episodes developed by specific Narrative structure 15 evident — sequence of Partially developed
dependent detail; some Elaboration may be general or episodes moves through time with Some (or one) of the feature(s) are not
s Minor Focus drift or lapses in logic repetitive significant gaps sufficiently formed. but all are present
s  Reactions are present »  May be list of specific episodes/reactions with Some appropriate paragraphing Inference is nsnally required
o May lack closing some extensions May have a major digression
e  Lacks sufficiency to demonstrate developed | #+  Limited depth May have intrusive or inappropriate
Focus *  Voice shifts or disappears transitional devices
»  Lacks sufficiency to demonstrate developed Lacks suffictency to demonstrate developed
Elaboration Organization




ISAT Writing Rubric — Grade 8 Narrative

Elaboration

Organization

10/12/06

Integration

2 |+  Subjectandor event may be vague List of episodes and/or reactions which may Structure is noticeable, but the reader must Attempts to address the assignment. but only
s  Unrelated or illogical ideas or major drift have extensions infer it — sequence of episedes moves rudiments of techniques for forming Focus,
from Focus (composition consists mostly of Most Elaboration is general or consists of through time with either an expository Elaboration, and Organization can be
repetitions/redundancies) repetition/redundancy preview developed by event/reaction. OF. an detected
s Off-mode response (NOT narrative showing No evidence of snitable voice event developed by reasons/examples Some confusion and/or disjointedness
a sequence through time) Insufficient writing to determine that the Limited evidence of appropriate Lacks narrative structure
+  Multiple events without an numbrella Elaboration can be maintaned paragraphing Insufficient writing to determine that the
statement May have major lapses/digressions features can be maintained
+  Noreactions Insufficient writing to determine that
+  Insufficient writing to determine that Focus Organization can be sustamed
can be sustained
1 |+ Subject/event unclear May lack clarity Little or no evidence of structure Does not fulfill the assignment; barely deals
»  Reactions absent Insufficient writing to show that criteria are met Insufficient writing to show that criteria are with the topic; or does not present most or
o Insufficient writing to show that criteria are met all of the features
met Insufficient writing to show that criteria are
met

3

Strong Imowledge of Conventions 13 demonstrated

Standards of punctuation, capitalization. and spelling are consistently followed — may have minor lapses
May have minor errors in nsage and sentence formation

A variety of sentence structures 15 evident

Partial knowledge of Conventions is evident

Severity and density of errors constitute a noticeable pattern

Little attempt at varying sentence structures

Little or no discernable kmowledge of Conventions

Severity and density of errors is such that meaning is impaired

Sentence structure is simplistic or in error




Fall 2009 Narrative Writing Prompt

Friendships change and evolve over time. Some friendships can last a lifetime, others may last
only a few months. Think about a time when a friendship vou had changed, evolved, or ended.

Perhaps you or your friend moved, transferred to a different school, or became part of a different
crowd of friends.

Assignment

Write a narrative composition about a time a friendship of yours changed, evolved, or ended.
Tell what happened and how you felt about it.

DIRECTIONS
o Take a few minutes to plan your composition by making notes on the
“Graphic Organizer” below.

9 Choose one time when a friendship of yours changed, evolved, or ended.
o Think about what happened. Remember specific details, descriptions, and reactions.
o Organize your ideas carefully.

@ Check that you have correct sentences, punctuation, and spelling.




Sample Narrative Response 1

Begin your essay here.
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GO ON TO THE NEXT PAGE.
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Sample Narrative Response 1 Scores

FOCUS 6: Effective introduction captures the reader’s attention and sets the purpose of the composition.
Reactions are strong and effectively connected to the unifying event (7 got straight up on my feet, This isn’t
going to be pretty, | can 't believe I lost my best friend over a dumb toy car, I was very depressed). The closing
is brief, but effectively unifies the writing.

ELABORATION 6: All major episodes are developed evenly by specific detail. Uses multiple strategies
(effective use of dialogue and monologue, points of view, and others’ reactions). Word choice enhances
specificity ( something tragic happened, you little car stealer, tackled me, choked him, transferred). Voice is
natural, appropriate, and very engaging.

ORGANIZATION 5: Narrative structure is clear and effective. Episodes move through time in a logical
manner. Most episodes and reactions are logically presented and interrelated. Varied sentence structure, word
choice, and transitions but lacks appropriate paragraphing.

CONVENTIONS 2: Several spelling errors (frienship, simpile). Grammatical errors (my and Edward’s
friendship, me and Edward). Sentence fragment (Even though he wont talk to me). A 2 or a 3 in Conventions is
considered developed for grade level.

INTEGRATION 6: The strong Focus and Elaboration features outweigh the slightly weaker Organization
feature, indicating an Integration score of 6.
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Sample Narrative Response 2
Begin your essay here.
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Sample Narrative Response 2 Scores

FOCUS 5: Attempts a more sophisticated opening, but is not completely successful; attempts to set the stage
but is vague. However, Focus is maintained throughout and the event is commented on by the end of the
composition (I am starting to wonder if she was really meant to be my friend for life). Reactions are strong and
relevant to the event (having a blast, excited, shaking with fear, crying and panicked, really upset).

ELABORATION 5: All major episodes are developed by specific detail; however, the composition lacks
significant depth of development. Some specific word choice enhances specificity (wisecracker, spiral out of
control). Some use of multiple strategies (others’ reactions, point of view). Voice is appropriate, but not
particularly engaging.

ORGANIZATION 5: Clear and effective narrative structure. Sequence of episodes is logically presented
through time without significant gaps. Uses some appropriate transitional devices. Some varied sentence
structure aids cohesion.

CONVENTIONS 3: Minor errors, but strong knowledge of Conventions and varied sentence structure is
demonstrated.

INTEGRATION 5: All features are well developed for grade level.
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Sample Narrative Response 3

/Begin your essay here.
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Sample Narrative Response 3 Scores

FOCUS 4: Subject and events clear; has a closing. Some reactions are clear (she was very friendly); most are
implied ( haven’t seen her). Focus is maintained.

ELABORATION 4: Some specific detail (pre-school is divide into two periods, after school program called
YMCA). Some Elaboration is general. Attempts some depth.

ORGANIZATION 4: Coherence depends on a holistic (chronology) structure. Some simple transitions move
the story through time. Most episodes are logically presented and interrelated.

CONVENTIONS 2: Only partial knowledge of Conventions is demonstrated.

INTEGRATION 4: The composition meets the minimum requirements for grade level.

16



Sample Narrative Response 4

17



Sample Narrative Response 4 Scores
FOCUS 3: The response is prompt dependent; without prior knowledge, the reader is unable to understand the
assigned task. Lacks a closing.

ELABORATION 3: Most Elaboration is general; few specific details. Limited depth.

ORGANIZATION 3: Narrative structure is evident; however, sequence of episodes moves through time with
very significant gaps. Lacks appropriate paragraphing.

CONVENTIONS 2: Demonstrates partial knowledge of Conventions.

INTEGRATION 3: Focus, Elaboration, and Organization are only partially developed.

18



Sample Narrative Response 5

Begin your essay here.
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Sample Narrative Response 5 Scores

FOCUS 3: Prompt dependent.

ELABORATION 2: Elaboration is general; few extensions.

ORGANIZATION 2: Structure is noticeable, but the reader must work hard to infer it. First half of
composition is very confusing.

CONVENTIONS 1: Little knowledge of Conventions is demonstrated.

INTEGRATION 2: Student attempts to address the assignment, but lacks the basic techniques for forming
Elaboration, Organization, and Conventions. Focus is only partially developed. Confusing and disjointed.

21



Sample Narrative Response 6
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Sample Narrative Response 6 Scores

FOCUS 2: Off-mode response. Not a narrative telling a story that moves through time. Expository

composition.

ELABORATION 3: Elaboration is general; few details. Limited depth.

ORGANIZATION 2: Off-mode response. Structure is expository rather than narrative.

CONVENTIONS 3: Demonstrates strong knowledge of Conventions.

INTEGRATION 2: Off-mode response.

24



2009-2010 Grading Guidelines for Schools

CUT SCORES FOR DISTRICT WRITING PROMPTS

Consistent with ISAT, the cut scores for the District Writing Prompts are as follows:

th Letter Grade Academic
gut(ggigg Il?séﬁTe Equivalent Achievement Level
: (State Assigned)
6-14 F Academic Warning
15-17 F
18-20 D Below Standards
21-24 C
25-27 B Meets Standards
28-33 A Exceeds Standards

GRADING YOUR DISTRICT WRITING PROMPTS

As you’ve noticed above, a letter grade equivalent table has been provided for each ISAT cut score range.
Please use this table when assigning a student a letter grade. You MUST use the letter grade equivalent to
ISAT cut score range for all students when entering grades. CPS cannot provide a point value or
percentage for these letter grade equivalents, rather teachers will have to make this determination based
on their local school grading scale.

Students who score below 21 on the externally scored District Wide Writing Assessment in Spring 2010 are
classified as struggling in Writing and needing additional support (as these students would be classified as not
“meeting standards” on ISAT). Because quarterly writing prompts are scored using the same rubric, a letter
grade of C or higher should not be awarded as a Writing Prompt grade to these students.

Fall Narrative Writing || Winter Persuasive Spring Expository
Prompt Writing Prompt Writing Prompt
2" quarter grade 3" quarter grade 4™ quarter grade

Weight = 50% of total | Weight = 50% of total | Weight = 50% of total
Writing quarter grade | Writing quarter grade | Writing quarter grade

A student’s scores on the three District Writing Prompts should make up 50% of their quarter grade (ultimately
totaling 37.5% of the final end of year grade). The other 50% of a student’s grade per quarter should be
determined at the local school level (i.e., class work, homework, class participation, etc.).
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Grade Book Entry Guidelines for the 8" Grade District Writing Prompts

We understand that not all teachers will enter student grades in Grade Book by assignment and may instead
enter an end of quarter grade for that category (subject). Below are some general guidelines for teachers
entering grades by assignment using Grade Book.

1. How do teachers assign weighting to different assignments?

[J Prior to creating assignments, teachers make categories. The Writing prompt will be a category. In the
screen shot below, you will find that each category can be assigned a specific weight (homework, class
prep, exams, etc). Although Grade Book has a default weighting system, teachers will modify the
default and enter a value weight of ‘50%’ to the Writing Prompt.

Yiew Gradebooks IMPORTANT Notes:

School - The total of all category weights
MUST equal 100

e

- IMPACT highly recommends defining

S AHENESNEE =5l categories BEFORE adding assignment
level detail. Deletion of a category will
Category result in the removal of any assignments
i [Bssignments | none v [d ] [o] O that have been associated with that
2. [Hamewark | [ Mone v [o] [o0] [0 }rcategory.
3 [Class Participation | | Maone b | [0 ] EI [J
4, [Exams | | Hone b | [0 ] El [
S [quizzes | | Mone v | [ o] 0/ ]
5 [Projects | | Mone b | [0 ] o |
Fi W'riking Prompk \\' | | Mane b | i ] l:l
G
2
Total: 100

2. Using the ISAT writing rubric to grade a piece of student work, would a teacher enter in a percentage, point
value or letter grade?

1 Teachers have the option to use grades,
percentages, or points but they should be
consistent and use one option only. Screen shot |,

to the right, depicts an example using percentage Studert 4 o0 /| Be.zd [ 100 _
with the numeric display option. If the teacher Studert B o-0| | 83.59 [ 90 |
normally enters grades in Grade Book using a Student [ 0-0 | 90.41
letter value, Grade Book will Screen Shot |: percentage

automatically assign a percentage to that

letter grade based on the pre-programmed grade distribution scale. (As its default, Grade Book utilizes the CPS
recommended grading ranges; however a Principal has the authorization to change this to reflect the school’s
criteria.)
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Assignments Grades

¢ BB

Grade Book rolls up all four quarter
grades to an average in order to
determine an end of year final letter grade.

Screen Shot I1: letter grade Screen Shot
I11: points

Overriding Marking Period Grades ___UerivGradss

Teachers wishing to override the calculated grade L‘Eﬁ“" Sreves

MUST do so BEFORE final submission at the end

of the marking period. Sl Clive A A O I I
_ Connelly, Theresa B Al T T T T 101

Steps for Grade _Overrlde Diarcy, Audrcy 5 T T T T T 1]

Go to the Verify Gradebook page. Enter the

desired marking period grade for the student in | 5% fle=e= 3 0 B |

the ‘Override Cycle Ayg.” Click Update to save | Hemry, Edmund E I I I I I

your changes. Once this is complete, you can
follow the regular instructions for final submission
of grades.

For additional details on gradebook setup and grade calculation, visit
http://impact.cps.k12.il.us/downloads/Elementary%20Grading%20Scale%20and%20Conversion.pdf
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Office of Reading and Language Arts
Looking at Student Writing: A Calibration Protocol
Purpose:
Grade level teams and/or groups of writing teachers can use this calibration protocol and attached scoring sheet
to increase their discriminating ability and acuity in applying rubrics to student writing samples.

Directions:
To conduct a calibration protocol at your school:

e  Gather your grade level/ course team

e Choose a sampling of student writing from a common assignment
e Select a common rubric

e Using the rubric, individually score the student writing samples

e Compare the individual feature scores for each paper

e Any feature score that deviates more than one point must be discussed and a consensus must be reached
for that score

e Take note of student strengths and challenges

o Note areas of writing, where score deviation occurs (e.g., teacher scores deviate particularly on
grammar, or when there is a tendency to include focus in elaboration scores. In each case, we need to
refer back to the rubric)

Note: Once teachers have conducted a calibrating protocol a few times, there is usually no need to continue

this protocol for the same type of writing. When a new genre is assigned, this protocol is again necessary
because the rubric as well as teacher expectations will have changed.
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Looking at Student Writing: A Calibration Protocol
Reporting Sheet Using the ISAT Writing Narrative Rubric

The ISAT Writing Narrative Rubric is based on a six-point scale on which the features of Focus, Elaboration, Organization and Integration are

rated. The Conventions feature is rated on a three-point scale. The Integration score is weighted or doubled to reflect the holistic nature of good

writing.

Academic Warning: 6-14; Below Standards: 15-20; Meets: 21-27; Exceeds: 28-33

FOCUS ELABORATION ORGANIZATION CONVENTIONS INTEGRATION SCORE
Comments:

FOCUS ELABORATION ORGANIZATION CONVENTIONS INTEGRATION SCORE
Comments:

FOCUS ELABORATION ORGANIZATION CONVENTIONS INTEGRATION SCORE
Comments:

FOCUS ELABORATION ORGANIZATION CONVENTIONS INTEGRATION SCORE

Comments:




